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Abstract:

Obijective: The aim of this study was to examine and compare the effects of emotional intelligence
and academic motivation training on academic commitment and performance among male students
at Farhangian University in Khuzestan Province.

Methods and Materials: This was a field experimental study with a pretest—posttest control group

afite design, including two experimental groups. The study population consisted of all full-time male
students at Farhangian University of Ahvaz during the 2017-2018 academic year. A total of 108

®

s LAPEYS students were randomly selected and assigned equally to three groups: two experimental and one

control. The first experimental group received a 10-session emotional intelligence training program
based on Bradberry and Greaves’ model, while the second group received a 14-session academic
motivation training based on Martin’s educational protocol. The control group received no
intervention. Data were collected using the Fredricks Academic Engagement Scale and students'
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GPA, and analyzed via multivariate analysis of covariance (MANCOVA).

Findings: The results indicated significant improvements in both academic commitment and
academic performance in the two intervention groups compared to the control group (P<0.0001).
However, there was no statistically significant difference between the emotional intelligence and
Published: 21 September 2024 academic motivation training groups in their impact on the outcomes (P>0.05). Both training
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methods effectively increased students' engagement scores and GPAS, with no clear superiority of
one method over the other.

Conclusion: Training in emotional intelligence and academic motivation significantly enhances
students' academic engagement and performance. Although both methods are effective, the lack of
significant difference in their outcomes suggests flexibility in choosing either approach based on
institutional goals or logistical considerations.
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Extended Abstract

Introduction

In the context of modern education, student success is
increasingly understood as a multifactorial construct shaped
by both cognitive and non-cognitive dimensions. While
traditional pedagogical approaches have emphasized
intelligence and academic aptitude, growing evidence
underscores the critical role of psychological and emotional
factors in shaping academic commitment and performance
outcomes (Liu, 2024; Wu et al., 2020). Two such influential
and  academic

constructs—emotional  intelligence

motivation—have attracted considerable attention in
educational research due to their documented effects on
student engagement, persistence, and achievement (Ahmadi
et al., 2022; Dogan, 2015).

Emotional intelligence (EI) refers to one’s ability to
perceive, understand, regulate, and use emotions effectively
in interpersonal and intrapersonal contexts. This ability
contributes to better stress management, improved
communication, and enhanced social functioning, all of
which are fundamental to the academic context. A growing
body of research highlights the positive association between
emotional intelligence and academic engagement,
suggesting that emotionally intelligent students tend to be
more committed to their learning tasks, more resilient in the
face of challenges, and more cooperative in group settings
(Estrada et al., 2021; Gomes da Costa et al., 2021; Guillén
et al., 2021). Moreover, emotional intelligence has been
shown to enhance academic performance indirectly by
improving psychological wellbeing and increasing students’
capacity for empathy and adaptive behaviors (\Mohkamkar
et al., 2024; Wang, 2022).

Academic motivation, on the other hand, is defined as the
internal drive or desire that directs students toward
educational goals. It encompasses various dimensions, such
as intrinsic and extrinsic motivation, self-efficacy, goal
orientation, and task value. Motivation serves as a core
learners' efforts,

psychological resource that sustains
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regulates behavior, and promotes persistence during
academic challenges (Ahmadi et al., 2022; Haseli Songhori
& Salamti, 2024; Moradi & Mardani, 2023). Numerous
studies confirm that academically motivated students are
more likely to adopt deep learning strategies, exhibit
high
performance (Lotfi & Ashouri, 2023; Wu et al., 2020).

academic resilience, and maintain levels of
Closely tied to these constructs is academic engagement,
a multi-dimensional concept that captures the extent to
which students are psychologically invested in their
learning. It comprises behavioral (effort and participation),
emotional (interest and enjoyment), and cognitive (deep
learning strategies and self-regulation) components (Acosta-
Gonzaga, 2023; Ghadampour et al., 2016). High academic
engagement not only improves academic achievement but
also buffers against dropout and burnout (Dogan, 2015; Liu,
2024).
Given theoretical

the compelling and empirical

connections among emotional intelligence, academic
motivation, engagement, and performance, it is essential to
examine how structured training in these areas may
influence student outcomes in higher education—especially
in settings where future educators are trained. Farhangian
University, responsible for preparing teacher candidates in
Iran, offers a unique setting to investigate this question. The
dual demands placed on student-teachers—to succeed
academically while developing the social-emotional skills
needed for classroom leadership—highlight the necessity of
addressing both affective and motivational domains in their
training.

This study, therefore, aimed to compare the effectiveness
of emotional intelligence and academic motivation training
programs on two key student outcomes: academic
engagement (as measured by academic commitment) and
academic performance. While past studies have examined
these factors separately, there is limited comparative
research evaluating their relative efficacy within a quasi-

experimental framework in the context of teacher education.
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This study addresses this gap by using a rigorous pretest—
posttest design to assess the effects of two structured
educational interventions.

Methods and Materials

The study employed a field experimental design with a
pretest—posttest control group format. The population
included all male full-time students enrolled at Farhangian
University in Ahvaz during the 2017-2018 academic year.
Using simple random sampling, 108 students were selected
and assigned equally to three groups: one control group and
two experimental groups. Each experimental group
consisted of 36 participants.

The first experimental group received a 10-session
emotional intelligence training program based on Bradberry
and Greaves' model, focusing on components such as self-
awareness,  self-regulation, social awareness, and
relationship management. The second experimental group
received a 14-session academic motivation training program
grounded in Martin’s motivational enhancement framework,
which addressed goal setting, self-efficacy, academic value,
task management, and anxiety control. The control group did
not receive any intervention during the study period.

To measure academic engagement, the study used the
Fredricks Academic Engagement Scale, encompassing
behavioral, cognitive, and emotional subscales. Academic
performance was assessed using students' official GPA
records from the university. Data were analyzed using
multivariate analysis of covariance (MANCOVA) followed
by Bonferroni post-hoc tests to identify significant
differences between group means.

Findings

Descriptive statistics showed that the mean scores for
academic engagement and academic performance increased
significantly in both experimental groups from pretest to
posttest, while no such changes were observed in the control
group.

The the one-way ANCOVA within
MANCOVA indicated significant differences among the

results of

three groups for both dependent variables. For academic

VA

engagement, the F-ratio was 17.584 with a p-value of
0.0001, and for academic performance, the F-ratio was
21.994, also with a p-value of 0.0001. Effect sizes (Eta
squared) were 0.277 for engagement and 0.323 for
performance, indicating moderate to strong effects.

Bonferroni post-hoc analysis further revealed that both
emotional intelligence and academic motivation training
groups scored significantly higher than the control group in
both academic engagement and academic performance.
However, no statistically significant differences were found
between the two experimental groups in either outcome.
Specifically, for academic engagement, the adjusted mean
difference between the two experimental groups was -3.103
(p = 0.171), and for academic performance, it was 0.176 (p
=1.000), confirming the comparable effectiveness of the two
interventions.

Discussion and Conclusion

The findings of this study support the view that structured
educational interventions targeting emotional intelligence
and academic motivation can significantly enhance student
engagement and academic achievement. Both training
approaches vyielded similar levels of improvement in
students’ academic commitment and performance,
underscoring their value in teacher education contexts.

The comparable effectiveness of the two interventions
may be attributed to their shared emphasis on psychological
self-regulation, metacognitive awareness, and proactive
learning behaviors. Both programs likely enhanced students’
capacity to manage stress, sustain motivation, and maintain
focus during academic tasks—factors that are directly tied to
both engagement and performance.

This study also demonstrates the feasibility and utility of
embedding emotional and motivational training within
higher education curricula, particularly in institutions
preparing future educators. Given that teaching is both
intellectually and emotionally demanding, equipping teacher
candidates with these psychological resources may
contribute to better professional readiness and reduce future

occupational burnout.
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Furthermore, the alignment of this study’s results with a
growing international literature strengthens the argument for
broader implementation of such training programs in teacher
preparation. Emotional intelligence and academic
motivation are no longer peripheral topics; they are core
competencies that directly influence learning outcomes and

long-term success in educational settings.

VAN

Ultimately, educational systems that invest in the
emotional and motivational development of students are
more likely to produce resilient, engaged, and high-
performing graduates. This study offers empirical support
for this assertion and invites further exploration of how such
programs can be scaled and sustained in diverse academic
contexts.
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