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Abstract:

Objective: The present study aimed to examine the effectiveness of social-emotional competency
training on emotional control and anxiety sensitivity in university students.

Methods and Materials: This randomized controlled trial was conducted using a pre-test, post-test,
and five-month follow-up design. The statistical population consisted of university students in
Tehran, from which 30 participants were purposefully selected and randomly assigned to
experimental (n = 15) and control (n = 15) groups. Instruments included the Difficulties in
Emotional control Scale (DERS) and the Anxiety Sensitivity Index (ASI). The experimental group
received a 10-session intervention program, while the control group received no intervention. Data
were analyzed using repeated measures ANOVA and Bonferroni post-hoc tests in SPSS-27.
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Findings: Statistical analysis revealed a significant reduction in emotion dysregulation and anxiety
sensitivity scores in the experimental group at post-test and follow-up compared to pre-test (p <
0.01). The interaction effect between group and time was significant for both variables, with large
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Revised: 05 May 2025 assessment phases in the experimental group.

Accepted: 18 May 2025 Conclusion: The findings indicate that social-emotional competency training significantly

improves emotional control and reduces anxiety sensitivity among students, with effects sustained
up to five months post-intervention.
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Extended Abstract

Introduction

In recent years, social-emotional competencies have
emerged as a foundational component of psychological well-
being, academic success, and interpersonal adjustment.
These competencies encompass a range of skills including
emotional awareness, emotion control, empathy,
interpersonal communication, and responsible decision-
making. Researchers emphasize that the cultivation of these
competencies is not only crucial for adaptive functioning in
adulthood but also serves as a protective factor against
mental health disorders such as anxiety and depression
(Choi, 2025; Ferreira et al., 2024b; Morgan et al., 2024).
Emotional control in particular—the ability to monitor,
evaluate, and modulate emotional reactions—has been
closely linked to overall mental health and resilience in high-
stress environments such as universities (Dehghani et al,,
2018; Schweizer et al., 2020).

University students are especially vulnerable to
emotional dyscontrol and anxiety-related conditions due to
academic stressors, life transitions, and socio-cultural
pressures. Among the constructs exacerbating psychological
dysfunction in this population, anxiety sensitivity stands out.
Defined as the fear of anxiety-related sensations based on
beliefs that they have harmful somatic, cognitive, or social
consequences, anxiety sensitivity is a cognitive risk factor
associated with panic disorder, social phobia, and
generalized anxiety (Bakhshaie et al., 2014; Intrieri &
Newell, 2022). Higher levels of anxiety sensitivity are linked
to emotional avoidance and catastrophic interpretations of
physiological responses, which intensify distress and reduce
coping capacity (Pavlacic et al., 2023; Sara Aman Alah Khani
et al., 2024).

The potential role of emotional-social competency
training in reducing anxiety sensitivity and enhancing
emotion control is strongly supported by empirical findings.
Training programs that target these skills have demonstrated

effectiveness in promoting self-awareness, decreasing

maladaptive coping strategies, and improving affective
control in adolescents and young adults (Bolouk et al., 2024;
Esmaeilian et al., 2021; Hashemi et al., 2017). Furthermore,
research suggests that interventions focusing on emotional-
social learning can have lasting effects, especially when
grounded in cognitive-behavioral and experiential learning
frameworks (Mauludi & Fasikhah, 2024; McDonnell et al.,
2024).

The present study builds upon this growing body of
research by investigating the effectiveness of a structured
social-emotional competency training program on two
central psychological variables—emotion control and
anxiety sensitivity—among university students in Tehran.
While past research has addressed these constructs
independently, this study examines them in tandem,
contributing a more integrative understanding of how
emotional-social skills training can concurrently enhance
control capacities and reduce cognitive vulnerabilities to
anxiety.

Methods and Materials

This study employed a randomized controlled trial design
with pre-test, post-test, and five-month follow-up
assessments. A total of 30 university students from Tehran
who met the inclusion criteria based on elevated scores in
emotional dyscontrol and anxiety sensitivity were recruited
using purposive sampling. Participants were randomly
assigned to an experimental group (n = 15) and a control
group (n = 15). The experimental group received a ten-
session emotional-social competency training intervention,
each session lasting 90 minutes and focusing on key skills
such as emotional awareness, empathy, behavioral self-
control, and decision-making. The control group received no
intervention.

Measures included the Difficulties in Emotion Control
Scale (DERS) developed by Gratz and Roemer, which
consists of 36 items across six subscales, and the Anxiety
Sensitivity Index (ASI) by Reiss and McNally, composed of
16 items covering physical, cognitive, and social concerns.

Data were analyzed using repeated measures analysis of
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variance (ANOVA) and Bonferroni post-hoc tests, using
SPSS version 27. Assumptions of normality, homogeneity
of variances, and sphericity were verified and met for all
analyses.

Findings

Descriptive statistics revealed that in the experimental
group, mean scores for emotional dyscontrol decreased from
98.34 (SD = 7.45) at pre-test to 78.19 (SD = 6.72) at post-
test and remained low at follow-up (M = 80.06, SD = 6.91).
Similarly, anxiety sensitivity scores declined from 38.62
(SD = 4.88) at pre-test to 24.47 (SD = 4.12) at post-test and
remained stable at follow-up (M = 25.11, SD = 4.39). In
contrast, the control group showed minimal changes across
all time points.

Repeated measures ANOVA indicated significant main
effects for time and group, as well as significant group x time
interactions for both variables (p < 0.01). For emotion
control, the interaction effect yielded F(2, 56) = 52.87, p <
0.01, n? = 0.641. For anxiety sensitivity, the group x time
interaction was also significant, F(2, 56) = 44.82, p < 0.01,
1n? = 0.602. These results suggest substantial and sustained
improvements in the experimental group relative to the
control group.

Bonferroni post-hoc comparisons confirmed significant
pairwise differences between pre-test and post-test, as well
as between pre-test and follow-up, for both emotion control
(mean difference = 20.15, p < 0.01) and anxiety sensitivity
(mean difference = 14.15, p <0.01). The difference between
post-test and follow-up was minor yet statistically
significant, indicating the maintenance of gains over time.

Discussion and Conclusion

The results of this study demonstrate that social-
emotional competency training significantly improves

emotion control and reduces anxiety sensitivity among

university students. These findings are consistent with
previous research highlighting the role of structured
emotional education in mitigating emotional reactivity and
reducing vulnerability to anxiety. The decline in anxiety
sensitivity may be attributed to enhanced emotional insight
and cognitive reframing strategies acquired during the
training, which enabled participants to interpret
physiological symptoms of anxiety in a less threatening
manner.

Moreover, the durability of the intervention effects up to
five months post-training suggests that the skills imparted
were not only internalized but also generalized to real-life
contexts. The inclusion of experiential techniques, role-play,
and group discussion may have contributed to deeper
integration of emotional competencies, fostering long-term
behavioral change.

This study offers valuable evidence for the
implementation of emotional-social learning programs in
university settings, particularly as a preventive approach to
mental health issues. Considering the psychological
pressures faced by students, integrating such training into
counseling services and academic curricula could
significantly enhance emotional resilience, academic
persistence, and interpersonal functioning.

In conclusion, the findings affirm the importance of
equipping students with practical emotional and social tools
to navigate complex academic and social landscapes. By
addressing both emotion control and anxiety sensitivity
within a single intervention framework, this study
underscores the interdependence of emotional competencies

and psychological vulnerability and offers a promising

model for mental health promotion in higher education.
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