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Abstract:

Objective: The present study aimed to investigate the role of learning strategies and
academic resilience in predicting assertiveness among elementary school students.

Methods and Materials: This applied, descriptive-correlational study involved all
second-stage elementary students in Delfan County during the 2023-2024 academic year.
Using Krejcie and Morgan's table, a sample of 371 students was selected through simple
stratified random sampling. Data collection instruments included the Learning Strategies
Questionnaire (Pintrich & De Groot, 1990), the Academic Flexibility Questionnaire
(Dennis & Vander Wal, 2010), and the Assertiveness Questionnaire (Gambill & Richey).
Data were analyzed using Pearson correlation and stepwise multiple regression via SPSS.

Findings: Regression analysis revealed that both learning strategies and academic
resilience significantly predicted students’ assertiveness. The model’s coefficient of
determination was 0.683. Among the predictors, academic resilience (f = 0.529) had a
stronger contribution than learning strategies (B = 0.310) in explaining assertiveness.
Conclusion: Learning strategies and academic resilience play a critical role in fostering
assertiveness in students. Strengthening these components can enhance students’ social
interactions, healthy self-expression, and reduce passive behavior in academic settings.
Keywords: Learning strategies, academic resilience, assertiveness, elementary students,
educational psychology
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Extended Abstract

Introduction

In today’s dynamic educational contexts, academic
success is no longer determined solely by cognitive ability
or classroom instruction; rather, it is a complex interplay of
psychological, emotional, and behavioral components.
Among these, learning strategies, academic resilience, and
assertiveness have emerged as critical variables contributing
to student development. Learning strategies refer to the
specific cognitive and metacognitive techniques that learners
use to process, retain, and retrieve information, including
resource management strategies that support effective
learning habits (Biwer et al., 2023). These strategies are
positively  correlated with academic  achievement,
motivation, and emotional well-being (Hayat et al., 2020;
Soleimani et al., 2021). Furthermore, the ability to engage in
self-regulated learning is strongly associated with higher
levels of student engagement and persistence in the face of
academic obstacles (Masoomi Jahandizi et al., 2023; Vilppu
et al., 2023).

Academic resilience, defined as a student’s capacity to
withstand and adapt positively to academic challenges and
pressure, acts as a psychological buffer in difficult learning
situations. Studies show that students with higher resilience
exhibit better academic outcomes and psychological health,
particularly when exposed to stressful learning environments
(Emami Khotbesara et al., 2024; Sabrillah et al., 2021). It
also supports emotional regulation and fosters constructive
coping strategies, which are crucial for assertive behavior.
Assertiveness, in this context, reflects a student's ability to
express thoughts, beliefs, and feelings in a socially
appropriate manner while respecting others’ rights. It is
considered a vital social skill that contributes to academic
and interpersonal success. Research suggests that
assertiveness is facilitated by high levels of self-confidence,
cognitive flexibility, and emotional regulation, which can be
developed through effective learning strategies and resilient

mindsets (Azeem & Zubair, 2021; Wu et al., 2021).

YAQ

The connection between these variables is grounded in
theoretical models such as Bandura’s social cognitive theory
and self-regulated learning frameworks, which posit that
learners actively shape their own educational trajectories
through internal psychological mechanisms and behavioral
self-management (Amir Ardejani, 2022; Barati et al., 2021).
According to these models, students who develop self-
monitoring and goal-setting strategies are more likely to
demonstrate  adaptive  social  behaviors, including
assertiveness, in challenging learning situations. These
students are not only better at controlling their academic
paths but also at articulating their needs and emotions in
academic and peer-related interactions (Ariyan et al., 2024;
Omar et al., 2023).

Despite the abundant research on learning strategies and
resilience, limited empirical studies have explored how these
factors jointly influence assertiveness, especially among
young learners. While studies have independently linked
self-regulated learning with academic performance
(Endiape, 2023; Torbatinezhad et al., 2022), and resilience
with emotional adjustment (Haseli Songhori & Salamti,
2024), few have examined the mediating role of resilience
between learning strategies and assertive behavior. A recent
investigation indicated that psychological capital and goal
orientation significantly mediate the relationship between
learning variables and behavioral outcomes (khawwaf et al.,
2024). Therefore, the present study was designed to fill this
gap by examining the role of learning strategies and
academic resilience in predicting assertiveness among
elementary school students.

Methods and Materials

The

correlational design with an applied objective. The statistical

current research employed a descriptive-
population included all second-stage elementary school
students in Delfan County during the 2023-2024 academic
year. Using the Krejcie and Morgan table, a sample of 371
students was selected through stratified random sampling to
ensure representation across gender and grade levels. The

instruments used for data collection were three validated
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questionnaires: the Learning Strategies Questionnaire by
Pintrich and De Groot (1990), the Academic Resilience
Questionnaire by Dennis and Vander Wal (2010), and the
Gambill and Richey Assertiveness Questionnaire. Data were
analyzed using descriptive statistics (mean, standard
deviation, minimum, maximum) and inferential statistics,
including Pearson correlation and stepwise multiple
regression via SPSS version 21.

Findings

Descriptive analysis indicated that students demonstrated
relatively high levels of learning strategies and moderate
levels of academic resilience and assertiveness. Among the
subcomponents of learning strategies, cognitive strategies
showed the highest mean, while resource management
strategies showed the widest variability.

Inferential analysis showed that both learning strategies
and academic resilience had significant positive correlations
The

approximately 68.3% of the variance in assertiveness (R? =

with assertiveness. regression model explained
0.683). Among the predictors, academic resilience had the
strongest standardized regression coefficient (§ = 0.529, p <
0.001), indicating a powerful contribution to the prediction
of assertiveness. Learning strategies also contributed
significantly ( = 0.310, p < 0.01). The overall model was
statistically significant (F = 396.459, p < 0.01), confirming
that the independent variables jointly accounted for a
substantial proportion of variance in students' assertive
behaviors.

Discussion and Conclusion

The results of this study affirm that both learning
strategies and academic resilience are meaningful predictors
of assertiveness in elementary school students. These
findings support the premise that assertiveness is not merely

a product of personality traits but can be cultivated through

vq.

educational and psychological interventions. Students who
employ strategic learning approaches are likely to possess
enhanced self-awareness, emotional regulation, and goal-
directed behavior, all of which are foundational for assertive
communication. Meanwhile, academic resilience equips
students with the flexibility and psychological strength to
express themselves confidently in challenging or unfamiliar
educational settings.

The stronger predictive power of academic resilience
underscores its role as a core psychological asset in fostering
assertiveness. Resilient students demonstrate perseverance,
adaptability, and a solution-focused mindset, allowing them
to stand up for their rights and opinions constructively.
When faced with academic setbacks or peer conflict, these
students are less likely to withdraw or exhibit aggression and
more likely to engage in assertive problem-solving.

This research highlights the importance of incorporating
both learning strategy instruction and resilience-building
practices into the curriculum, particularly at the elementary
level where foundational cognitive and social-emotional
skills are developing. Educational programs that integrate
cognitive, metacognitive, and emotional competencies can
provide students with the tools they need to manage
academic demands while also navigating interpersonal
dynamics effectively.

Overall, the study contributes to a more nuanced
understanding of how internal academic processes influence
external behavioral outcomes. By clarifying the links among
learning strategies, academic resilience, and assertiveness,
this research opens pathways for targeted interventions that
promote not only academic success but also healthy
personality development and interpersonal competence

among young learners.
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